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åPolicy name: IFtL Special Educational Needs and Disabilities Policy 
Version: V9 
Date relevant from: September 2026 
Date to be reviewed: September 2027 

This policy will be reviewed every two years unless legislation dictates otherwise.  Recent 
changes in Legislation will need to be read and used to review this Policy. 

Role of reviewer: IFtL Head of Inclusive Education & Quality Assurance   
Statutory (Y/N): Y 
Published on website*: 1A 
Policy level**: 1  
Relevant to: All employees through all IFtL schools and 

departments 
Bodies consulted: Employees 

Trade unions 
School / department governance bodies 

Approved by: IFtL Board of Trustees 
Approval date: 31st August 2026 

 

Key: 

 

* Publication on website:  
IFtL website  School website  
1 Statutory publication A Statutory publication 
2 Good practice B Good practice 
3 Not required C Not required 

 

** Policy level: 

1. Trust wide:  
- This one policy is relevant to everyone and consistently applied across all schools 

and Trust departments with no variations.   
o Approved by the IFtL Board of Trustees.  

2. Trust core values: 
- This policy defines the values to be incorporated fully in all other policies on this 

subject across all schools and Trust departments.  This policy should therefore 
from the basis of a localised school / department policy that in addition contains 
relevant information, procedures and / or processes contextualised to that school 
/ department. 

o Approved by the IFtL Board of Trustees as a Trust Core Values policy. 
o Approved by school / department governance bodies as a relevantly 

contextualised school / department policy.   
  

3. School / department policies 
- These are defined independently by schools / departments as appropriate 

o Approved by school / department governance bodies.  
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Vision 

At IFtL Trust Schools, we are relentlessly driven by our pursuit of excellence and high 
expectations of learning, behaviour and respect for every member of our community.  We raise 
aspirations and expectations of learners with Special Educational Needs or Disabilities to 
ensure they achieve success and achieve the best possible outcomes. Our core purpose and 
vision outlined within our IFtL Strategy is to ensure that: 

 

Aspirations 

We strive to promote and create nurturing and high-quality learning environments in which all 
learners with Special Educational Needs or Disabilities thrive, achieve well and reach self-
fulfilment.  We also aim to fully identify and understand the specific needs of the individual 
across the four broad areas of need and personalise provision to enable individual strengths 
and interests to be harnessed and celebrated. We have unmovable high ambitions for all our 
Learners with SEND which includes access to a broad, balanced and rich curriculum so that 
they achieve the best possible outcomes, which includes but goes beyond the academic, and 
so they are successful and fully prepared for the next stage of education and ultimately life. 

Our key ambitions and principles are included within our IFtL Send Strategy and Trust-wide 
one page profile: 

Core Values 

We believe that all children can succeed and reach their full potential, in line with their 
individual needs, abilities and talents. We value the importance of a nurturing environment 
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where the learners with SEND, and their families, feel well supported whilst also gaining 
independence on their developmental journey. At IFtL schools, we look beyond the external 
presentation to fully understand the specific needs of a learner and continually reflect on best 
practice and provision that would facilitate their progress.   

Our IFtL drivers: 

IFtL drivers particularly pertinent to our learners with SEND are: 

At IFtL, we believe in ambitious progress and 
outcomes for all our young people and this 
relies on the strength of our schools investing 
in excellent teachers for every learner with 
SEND to reach their potential. Everyone is a 
teacher of SEND; it is everyone’s responsibility 
to ensure that every SEND learner is valued and 
receives the best across all areas of school 
and wider life. We all, together, champion each 
SEND learner and relationships with learners, 
families and external expert partners are at the 

heart of everything we do. We celebrate and promote an equitable and diverse community 
where inclusivity is promoted and celebrated. 

Learners with SEND need a safe, calm, orderly 
and positive environment to thrive. Nurturing 
their talents and interests and providing them 
with opportunities to succeed are key.  

 
Fulfilling our vision as ‘every teacher a teacher 
of SEND’, ensuring all our staff are fully 
equipped, knowledgeable and have a strong 
understanding of SEND and how to meet 
specific need is fundamental to ensuring we 
achieve the best for our learners with SEND. 

 

 
Our IFtL SEND strategy and one page profile 
 
All IFtL schools must follow all requirements as outlined within our SEND strategy, one page 
profile and the processes and procedures document underlying the strategy. These were 
created collaboratively with all SENDCos across the trust to ensure sharing of expertise and 
shared ownership. Our SEND one page profile:
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SEND Reform and the Future of Inclusion 

The national SEND system continues to evolve, with increasing emphasis on earlier 
identification, inclusive mainstream practice, partnership working and improving outcomes 
for children and young people with SEND. 

 

The direction of national reform reinforces the importance of: 

• Early identification and intervention. 
• High-quality inclusive teaching for all learners. 
• Strong partnerships with families. 
• Multi-agency working. 
• Improved preparation for adulthood. 
• Better access to support within mainstream schools. 
• Greater consistency of provision. 
• Improved experiences and outcomes for children and young people with SEND. 

 

At IFtL, we welcome this direction and recognise that the most effective support is often 
provided through skilled and knowledgeable staff working together within inclusive 
mainstream settings. 

Our schools will continue to strengthen inclusive practice, ensuring that support is responsive, 
evidence-informed and focused on enabling learners with SEND to participate, achieve and 
belong within their school communities. 

 

Implications for IFtL and Our Schools 

As the SEND system develops, IFtL will continue to ensure that our schools are well positioned 
to meet both current and future expectations. 

This means: 

For the Trust 

• Continuing to develop specialist expertise across all schools. 
• Building capacity through high-quality professional development. 
• Sharing expertise across schools through networks and collaboration. 
• Strengthening quality assurance of SEND provision. 
• Developing consistent systems, processes and approaches. 
• Ensuring equitable experiences and outcomes for learners with SEND across the 

Trust. 
• Expanding specialist support available through Trust services including our trust 

speech and communication team.  

For Schools 

Schools will: 

• Prioritise inclusive practice as part of everyday teaching including learners with SEND. 
• Maintain ambitious expectations for all learners. 
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• Focus on participation, belonging and achievement. 
• Use graduated responses effectively. 
• Engage families as equal partners. 
• Monitor attendance, engagement and outcomes for learners with SEND. 
• Ensure identification and support is delivered at the earliest opportunity. 
• Build strong partnerships with external agencies and local authorities where required. 

• Continually evaluate the impact of provision and interventions. 

 
Success indicators 

All schools within the trust will implement the following indicators: 

1) We use a range of high-quality strategies and provisions to ensure the individual needs 
of all learners with SEND may be met. 

2) Our schools all adhere to Section 69 of the Children and Families Act (2014); Special 
Educational Needs and Disability Regulations (2014) and the Special Educational 
Needs and Disability Code of Practice 0-25.  

3) We adhere to the Human Rights Act, Public Sector Equality Duty (2011) and Equality 

Act of (2010) including upholding the characteristics that are protected by the 

Equality Act 2010 - age, disability, gender reassignment., marriage or civil partnership 

(in employment only), pregnancy and maternity, race, religion or belief, sex and 

sexual orientation. 

4) Learners with Special Educational Needs or Disabilities feel confident, happy and self-
fulfilled within our schools. 

5) Strategies and provision are constantly reviewed and the effectiveness evaluated in 
order to provide the best possible support for individuals. 

6) Learners with Special Educational Needs or Disabilities develop academically, socially 
and emotionally, making progress towards their specific outcomes. 

7) All stakeholders feel like their contributions are valued in deciding best practice. 
8) As part of DFE guidance (2016) ‘What Academies, Free Schools and Colleges must or 

should publish online’, every school within the IFtL Multi-academy trust must publish 
an annual SEND Information Report about the implementation of the schools policy 
for learners with SEND with SEND. The guidance states that the report must comply 
with section 69 of the Children’s and Families Act (2014). Therefore, all schools will 
publish a comprehensive Special Educational Needs Information Report annually and 
Local Offer on their website. 

9) All schools will follow the IFtL SEND strategy, one page profile and the processes and 
procedures underlying the strategy.  

Success measures: 

• Learners with SEND report that they feel safe, valued and that they belong. 
• Learners with SEND participate fully in wider school life, enrichment and leadership 

opportunities. 
• Attendance of learners with SEND is closely monitored and barriers are addressed 

proactively. 
• Staff demonstrate increasing confidence and expertise in inclusive practice. 
• Schools evidence effective use of graduated responses and adaptive teaching. 
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• Provision demonstrates clear impact on outcomes and participation. 

Types of Special Educational Needs and Disability 

The SEND Code of Practice: 0 to 25 years defines SEND as: 

‘A child or young person has SEN if they have a learning difficulty or disability which calls for 
special educational provision to be made for him or her.’  Department for Education and 

Department of Health January 2015 

The Code of Practice says that children of school age or young people have a special 

educational need or disability if they: 

‘Have a significantly greater difficulty in learning than the majority of other children and 
young people of the same age and; 

have a disability which stops or holds up them from making use of facilities and support 

provided for others of the same age in mainstream settings.’ 

The Equality Act 2010 says a child or young person is disabled if they have a mental or physical 

impairment. The impairment must be expected to last longer than a year and has a large effect 

on their day-to-day life. 

There are four key areas of need as defined within the Code of Practice: 

 

 

 

 
 
 
 
 
 
 
In line with the Code of Practice for SEND, all schools within the IFtL trust fully acknowledge 
that any form of suspension or exclusion cannot be given in relation to the above areas of 
SEND. 
 
Children in our schools may be identified as having Special Educational Needs or Disability 
and placed on the SEND register as school support in order to receive further provision to aid 
their learning. Some children in our schools may have Education Health Care Plans and need 
a higher level of bespoke provision.  
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Neurodiversity 

At IFtL, we recognise and value neurodiversity. We understand that learners experience and 
process the world in different ways and that neurological differences form part of natural 
human diversity. 

We seek to create environments that recognise strengths, remove barriers and support 
participation for all learners, including those who are autistic, have ADHD, dyslexia, 
developmental language disorder and other neurodivergent profiles. 

Roles and responsibilities 
 

 

 

 

 

 

 

 

 

 

 

Creating inclusive environments where learners can participate, belong, achieve and thrive is 
the responsibility of all members of the school community. 

All staff are responsible for: 

• Maintaining high aspirations for learners with SEND. 
• Identifying and removing barriers to learning, participation and attendance. 
• Promoting belonging and inclusion. 
• Implementing adaptive teaching effectively. 
• Working collaboratively with families and professionals. 
• Ensuring learners with SEND can access an ambitious curriculum and wider 

opportunities. 

 

Families remain essential partners in supporting successful outcomes and their views, 
aspirations and expertise regarding their child must be actively sought and valued. 

 

Everyone plays a role! 

The responsibility for learners with Special Educational Needs is part of the role 

of all members of the school community. Everyone is a teacher of SEND; it is 

everyone’s responsibility to ensure that every SEND learner is valued and 

receives the best across all areas of school and wider life. We all, together, must 

champion each SEND learner and relationships with learners, families and 

external expert partners. Our parents/ carers within our school community are a 

vital source of information regarding their children and it is a paramount that a 

respectful and supportive relationship is established to aid good communication 

and consistency of approach. Parents/ carers are responsible for working 

alongside the school to ensure best practice for their child as well as sharing 

information to ensure that the school can effectively meet their child’s need. 
Their viewpoints are paramount and must be sought. 

https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/governance-handbook
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/publications/national-standards-of-excellence-for-headteachers/headteachers-standards-2020
https://www.gov.uk/government/publications/teachers-standards
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The Curriculum Impact for Learners with SEND 

At IFtL, we believe that all learners, including those with SEND, are entitled to access an 
ambitious, broad and balanced curriculum that enables them to achieve, participate and 
thrive. Through high-quality inclusive teaching, effective adaptation and appropriate support, 
we strive to ensure that all learners can successfully access learning, develop independence 
and achieve their full potential. 

 

Our curriculum is designed to ensure that learners with SEND: 

 

Achieve and Succeed 

• Develop the knowledge, skills and understanding required to make strong progress 
from their individual starting points. 

• Access an ambitious curriculum which is not reduced because of identified need. 

• Develop communication, literacy, numeracy, digital and wider curriculum skills. 

• Experience success, build confidence and develop positive attitudes towards learning. 

• Become increasingly independent learners who can apply their knowledge and skills 
across different contexts. 

Belong and Participate 

• Feel welcomed, valued and represented within their school community. 

• Participate fully in learning, enrichment opportunities and wider school life. 

• Develop positive relationships with their peers and trusted adults. 

• Build confidence in expressing their views, needs, strengths and aspirations. 

• Contribute meaningfully to their school and wider community. 

Develop Independence and Preparedness for Adulthood 

• Develop communication, self-regulation and problem-solving skills. 

• Build resilience, confidence and self-awareness. 

• Understand how to manage their wellbeing and seek support when required. 

• Develop increasing independence and self-advocacy. 

• Prepare successfully for future learning, employment and adult life. 

Thrive Socially and Emotionally 

• Feel safe, included and supported. 

• Develop emotional literacy and positive wellbeing. 

• Learn to understand and value differences in themselves and others. 

• Celebrate their strengths, talents and achievements. 
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• Develop a strong sense of identity, belonging and self-worth. 

Become Active and Responsible Citizens 

• Show respect, kindness and empathy towards others. 

• Appreciate diversity and different perspectives. 

• Understand their role within their community and wider society. 

• Develop the confidence to make positive contributions to the world around them. 

• Act with integrity and responsibility. 

 

All IFtL schools are committed to ensuring that learners with SEND are known, understood, 
included and supported to participate fully in every aspect of school life. Success will be 
measured not only through academic achievement, but also through attendance, engagement, 
participation, wellbeing, independence, belonging and preparation for adulthood. 

 

Identification and Assessment 

IFtL schools ensure early identification of SEND and use a range of assessment tools, looking 
at the whole child including their social and emotional development and wellbeing alongside 
their learning. The specific tools and approaches used by the schools will be detailed in their 
school’s Special Educational Needs Report. In some instances, external specialists may be 
needed in order to support this process.  Our Special Educational Needs Coordinators look 
beyond the external behaviour that is presented to identify the specific need that may be in 
one or several of the broad areas of SEND detailed above.  

Identification is not a single event but an ongoing process. Schools will use a combination of 
assessment information, attendance, wellbeing indicators, pupil voice, family voice and 
professional observation to develop a holistic understanding of need and determine 
appropriate support. 

 

Teaching Approach and Provision 

 

Ordinarily Available Inclusive Provision 

All learners should benefit from strong universal provision within their mainstream classroom. 

Schools will ensure that high-quality inclusive practice forms the foundation of support 
through: 

• High-quality teaching. 
• Adaptive approaches. 
• Effective classroom environments. 
• Communication-friendly practice. 
• Strong relationships. 
• Appropriate scaffolding and support. 
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• Early identification of barriers. 

 

Additional provision should build upon, rather than replace, this universal offer. This reflects 
the current national direction of travel for SEND and inclusion, with a strong emphasis on high-
quality ordinarily available provision as the foundation of effective support within mainstream 
settings. All IFtL schools will adopt, implement and regularly review their relevant Local 
Authority's Ordinarily Available Provision framework, ensuring barriers are identified early, 
support is responsive and proportionate, and all learners can access, participate in and 
succeed within an ambitious curriculum. Through this approach, schools will strengthen 
inclusive practice, promote belonging and ensure consistency in meeting the diverse needs 
of learners. 

 

High Quality Inclusive Teaching 

At IFtL, high-quality inclusive teaching remains one of the most important factors in improving 
outcomes for learners with SEND. Every teacher is responsible and accountable for the 
progress, participation and achievement of all learners in their classroom. 

 

High-quality inclusive teaching is characterised by: 

• High aspirations and expectations for every learner. 
• Effective assessment that informs responsive teaching. 
• Adaptation that supports access without lowering ambition. 
• Explicit instruction and modelling. 
• Appropriate scaffolding and support. 
• Flexible approaches informed by ongoing assessment. 
• Strong communication and relationships. 
• Consideration of sensory, communication and emotional needs where appropriate. 

High quality teaching includes the effective use of adaptive teaching strategies. At IFtL we 

believe that adaptive teaching is likely to be: 

… less successful when it focuses on differentiation (distinct tasks) and tailoring lessons to 

‘learning styles’ 

… more successful when it focuses on: 

• Targeted and tailored support 
• Additional practice 
• Breaking content into smaller components 
• Acting swiftly on information from formative assessment 
• Teaching carefully selected groups including flexible groups that continually change 

depending on the lesson  

A learner with SEND might also receive a range of different provision that is based around 
their specific needs. This will be detailed on their individual documentation and also include 
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emotional and social provision as well as academic. Provision is ever changing with the review 
and evaluation progress and specific details of provision, equipment and facilities offered by 
each school can be seen within the school’s Special Educational Needs Information Report. 
Further provision offered through the Local Authority for provision outside of school can be 
seen on the Milton Keynes Council Website and the North Northants website through the Local 
Offer. 

Each school is also committed to improving their accessibility and will have an accessibility 
plan that details how they are increasing disabled learners with SEND’ ability to participate in 
the curriculum; improving the physical environment of the school and improving the 
availability of accessible information to disabled learners. 

 

Graduated Response 

All our schools must work within the guidance of the Code of Practice for SEND and use a 
graduated response to Special Educational Needs that begins with ensuring all our children 
receive high quality inclusive teaching of a broad and balanced curriculum that is adapted 
where required to meet the varied needs of all learners with SEND. Some learners with SEND 
may also need further support that is additional to and different from their peers directly 
related to their specific outcomes or if they have an EHC Plan a more personalised, bespoke 
approach.  

With this graduated response, our schools acknowledge that it is fundamental to be reflective 
and adopt an assess, plan, do and review cycle for each child. This review cycle ensures that 
our learners with SEND continue to make progress but enables each school to evaluate their 
provision and ensure best practice is adopted alongside new initiatives and interventions. 

 

 

 

 

 

 

 

 

 

 

The graduated response is not solely a SEND process but a framework for understanding, 
responding to and meeting individual need. Effective assess-plan-do-review cycles enable 
schools to identify what is working, adapt provision and ensure support remains responsive 
and proportionate. 
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Assess, Plan, Do, Review (APDR) cycle 

The SEND Support is based on a four-part cycle of ‘assess, plan, do, review.’  This means that 
schools must first: 

• ‘assess’ the strengths and difficulties, then 
• ‘plan’ what needs to be done to improve outcomes, then 
• ‘do’ i.e., carry out those plans, and then 
• ‘review’ the impact and decide (‘plan’ again) what more – or less – now needs to be 

done. 

The Code of Practice section 6.44 says; ‘Where a pupil is identified as having SEND, schools 
should take action to remove barriers to learning and put effective special educational 

provision in place.’ 

 

Equitable digital learning that transforms access and opportunity 

At IFtL our schools will ensure a transformative use of 1:1 iPads for every child. We believe 
that technology, when used intentionally, can elevate pedagogy, reduce barriers, and extend 
opportunity.  

Our digital approach ensures:  

- Equity of access: Every learner, regardless of background, will have powerful 
tools for learning at school and home.  

- Adaptive support: Children with SEND or additional needs will benefit from 
assistive technologies and personalised platforms.  

- Independent learning: iPads will empower learners to take ownership, develop 
digital fluency, and access knowledge in flexible, inclusive ways.  

- Innovative pedagogy: Educators will harness digital tools to enhance interactivity, 
provide real-time feedback, and build global, collaborative learning environments.  

 

The use of technology is focused around access, adaptability, and future-readiness. 
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Learners with SEND with complex needs 

 

 

 

 

 

 

 

 

 

 

 

 

The Blossom Bespoke Curriculum 

 

This is the IFtL bespoke curriculum for learners with complex additional needs, often with a 
primary area of need of communication and interaction. This helps to ensure that we provide 
an ambitious high-quality and balanced curriculum for learners with complex additional needs 
who require a bespoke pathway through their learning journey.  

 

 

 

 

 

 

 

 

 

 

 

It is likely within any educational setting that there will be learners that have significant special 

educational needs. In line with IFtL’s vision and values, it is everyone’s responsibility to ensure that 
every SEND learner is valued and receives the best across all areas of school and wider life. Schools 

must have the same ambition for SEND learners as their peers across all areas of school and wider 

life. This includes access to the broad and balanced curriculum. This is no different for children 

with significant special educational needs. 

When meeting the most significant need, schools will need to adopt individual approaches that 

are personalised to the needs of the learner, focusing on removing barriers to learning, that retain 

access to a broad and balanced curriculum. In exceedingly rare cases, some learners with SEND 

may require curriculum adaptations. This should be for the shortest time possible, and the end 

goal should always be for the child to return to the full curriculum as swiftly as possible. 
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We believe that every learner, no matter where they are on their 

learning journey, should have the opportunity to reach their full 

potential and have access to a broad and balanced curriculum. 

 

The Blossom Curriculum ensures a “can do” approach that focuses 
on our learners strengths and the attributes that make them unique.   

 

We have high aspirations for our learners and wish to embed skills 

and knowledge that enables them to be independent, safe, 

responsible and successful communicators as adults. Families and 

professionals will play an integral part in ensuring the curriculum offer 

is individualised, aspirational and enabling.  

 

Our Blossom Curriculum will: 

 Develop a deeper understanding of learning pathways and how individuals will 

navigate   the curriculum differently to achieve their own aspirations 

 Build a picture of learner’s strengths, understand their engagement profile and 
showcase their achievements 

 Ensure we work collaboratively with our families to set ambitious targets that can be 

achieved through small-step progression 

 Prioritise play and functional skills in preparation for adulthood so that learners are 

confident accessing the wider world with a level of independence 

 Provide an evidence-based inquiry approach to ensure a robust assessment of 

learning which can be reflected upon trust-wide 

 

 

All schools across the trust will implement this curriculum for identified learners with complex 
needs and assess where they are working within this curriculum regularly. The focus will be 
on celebrating and evidencing success and progress within the stages of the Blossom 
curriculum.  

For children to 

successfully learn, 

they must 

experience success 

on a regular basis so 

their self-worth and 

self-belief grows. 
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Preparation for Adulthood 

At IFtL, we believe preparation for adulthood begins from the earliest stages of a learner's 
education. We are committed to developing the knowledge, skills, independence and 
confidence required for learners with SEND to lead fulfilling lives and contribute positively to 
their communities. 

Schools will promote: 

• Communication and interaction skills. 
• Independence and self-advocacy. 
• Emotional wellbeing and resilience. 
• Community participation and belonging. 
• Employment aspirations and employability skills where age appropriate. 
• Healthy and safe lifestyles. 
• Effective transition planning. 

 

Our IFtL ‘middle children’ 
We know and recognise that young people often experience multi-vulnerabilities and that 

these add further barriers and challenges we must support the learner and their families to 

overcome. At IFtL, we define our ‘middle children’ as those who have three key vulnerabilities: 

SEND, Safeguarding and Pupil Premium. We are rigorously monitoring and tracking learners 

to ensure that they are fully accessing and achieving well across all areas of the curriculum 

and school life. 

Inclusive Participation, Belonging and Attendance 

We believe that successful inclusion is demonstrated not only through academic outcomes, 

but through participation, engagement and belonging. 

Learners with SEND should: 

• Attend well.  

• Participate fully in learning. 

• Access enrichment opportunities. 

• Develop positive relationships. 

• Feel safe and valued. 

• Have opportunities to contribute to school life. 

• Experience success and achievement. 

 

Schools will monitor attendance, participation and belonging alongside academic progress 

to ensure learners with SEND are fully included in all aspects of school life. 
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Our Trust-wide Toolkit 
SENDCos, inclusion leads and leaders across IFtL have shared all key resources, templates, 

proformas and key documents to create a central resource for all professionals across the 

Trust. All schools are to use the tool kit to ensure a consistent high-quality approach within  

Professional Learning and Training 

Professional learning is fundamental to ensuring that every learner with SEND receives high-

quality support and provision. 

All staff, including teachers, support staff and leaders, must be equipped with the knowledge, 

skills and confidence required to identify needs, remove barriers and support participation, 

progress and belonging. 

Professional development will support staff to: 

• Deliver high-quality inclusive teaching. 

• Implement adaptive teaching effectively. 

• Understand specific areas of SEND. 

• Promote communication, independence and self-regulation. 

• Support learner wellbeing and attendance. 

• Develop expertise in evidence-informed practice. 

• Implement graduated responses effectively. 

As part of our commitment to expertise at hand, professional learning will be ongoing, 

collaborative and embedded across all schools. We are committed to developing SEND 

expertise across all roles so that support is available when and where it is needed most. 

Through high-quality training, coaching, professional networks and shared practice, we will 

continue to build the collective knowledge and confidence of our workforce, ensuring that 

every learner benefits from inclusive practice throughout their school experience. 

Expertise at Hand 

At IFtL, we believe support for learners with SEND should not depend solely upon access to 
external specialists. Instead, we are committed to developing expertise at hand across every 
school. 

Expertise at hand means that staff have access to knowledgeable colleagues, evidence-
informed guidance and specialist support when it is needed, enabling timely intervention and 
effective inclusive practice. 

This includes: 

• Skilled SENDCos. 
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• Trust SEND specialists. 
• SEND networks and communities of practice. 
• Shared resources and toolkits. 
• Specialist professional development. 
• School-to-school support. 
• External specialists and professional partners where appropriate. 

By building expertise throughout the Trust, we increase our capacity to identify needs early, 
remove barriers quickly and improve outcomes for learners with SEND. 

 

Trust support  
 

There is a wide range of support available for learners with SEND across the IFtL Trust. In line 
with our commitment to expertise at hand, schools can access support, guidance and 
specialist knowledge from colleagues across the Trust, enabling timely intervention, the 
sharing of best practice and improved outcomes for learners. 

Schools can liaise with colleagues who have specialist expertise in specific areas of SEND 
and inclusion to provide advice, guidance and support. Trust-wide paperwork, proformas, 
guidance documents and resources are available to ensure a consistent, high-quality 
approach to SEND identification, provision, monitoring and review across all IFtL schools. 

The Trust facilitates a range of professional networks and collaborative forums to support 
continual improvement. This includes half-termly Inclusion Communities of Practice for 
SENDCos and Inclusion Leads, providing opportunities to: 

Share effective practice and expertise. 

• Review emerging research and evidence-informed approaches. 
• Receive updates on local and national developments. 
• Engage in professional learning and training. 
• Collaboratively address challenges and develop solutions. 
• Strengthen consistency and quality across the Trust. 

There is also a half-termly Vulnerable Learners Panel, involving members of the Pupil Support 
and Safeguarding teams. This provides schools with an opportunity to discuss individual 
learners with complex needs, review current provision, identify barriers and agree next steps. 
Schools can book a slot and provide information in advance to support effective discussion, 
recommendation and planning. This process promotes professional dialogue, quality 
assurance, early intervention and the sharing of expertise across the Trust. 

In addition, the Trust operates a half-termly Communication and Interaction (C&I) 
Complex Needs Panel, enabling schools to seek advice, challenge and support for 
learners with more complex communication, interaction and neurodevelopmental 
needs. This panel supports problem-solving, provision planning, pathway discussions 
and access to specialist expertise where required. 
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IFtL also benefits from a dedicated team of Speech and Language Therapists, providing 
specialist assessment, advice, intervention and capacity-building support across our schools. 
This helps ensure that communication and language needs are identified early and that staff 
are equipped to implement effective strategies within everyday practice. 

Through these structures, IFtL aims to ensure that specialist knowledge is accessible, 
collaborative working is strengthened and all schools are supported to meet the needs of 
learners with SEND through high-quality inclusive practice. 

Funding 

Funding to support learners with SEND at SEND Support level is included within each school's 

delegated budget and notional SEND funding allocation. Schools are expected to use this 

funding effectively to provide high-quality inclusive teaching, adaptive provision, targeted 

intervention and appropriate support to meet identified needs. 

Funding for learners with an Education, Health and Care Plan (EHCP) is provided through a 

combination of school funding and additional funding from the Local Authority. Decisions 

regarding the use of this funding should be directly linked to the learner's identified needs, 

outcomes and provision detailed within their EHCP. 

Schools may also access additional funding streams where available through their Local 

Authority, including High Needs Top-Up Funding, Inclusion Funding and other locality-based 

funding arrangements designed to support learners with SEND who require provision that is 

additional to, or different from, that ordinarily available within mainstream settings. 

Decisions regarding the deployment of SEND funding will be made by school leaders and 

SENDCos, working collaboratively with families, relevant professionals and the Local Authority 

where appropriate. Funding should be used flexibly and responsively to remove barriers, 

promote participation, improve outcomes and support learners to access an ambitious 

curriculum. 

Evidencing Value for Money 

Additional funding is provided to improve outcomes, participation, independence and 

wellbeing for learners with SEND. Schools must be able to demonstrate the impact of 

provisions, interventions and support through robust assessment, monitoring and review 

processes. 

Provision should be regularly reviewed through the graduated approach and Assess, Plan, Do, 

Review cycle to ensure that support remains effective, proportionate and responsive to 

individual needs. Where expected progress or outcomes are not being achieved, schools 

should evaluate the effectiveness of provision and make adjustments as necessary. 

SENDCos, Headteachers and Finance Leads should work together to monitor the impact and 

value for money of SEND expenditure through approaches such as provision mapping, 
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attendance analysis, learner and family voice, participation measures and progress towards 

identified outcomes. 

Schools should ensure that funding decisions contribute to: 

• Improved outcomes and achievement. 

• Increased participation and belonging. 

• Improved attendance and engagement. 

• Greater independence and preparation for adulthood. 

• Effective access to the curriculum and wider school life. 

• Sustainable improvements in inclusive practice. 

Co-production and Participation 

We believe learners with SEND and their families are experts in their own experiences. 

Schools will work in partnership with learners and families to co-produce support, provision 

and outcomes wherever possible. Their views, aspirations, strengths and goals will be central 

to planning, decision-making and review processes. 

Learners will be supported to develop self-awareness, self-advocacy and confidence in 

expressing their views about their education, support and future aspirations. 

Collaboration 

At IFtL, we work in partnership with families in order to provide the best possible learning 
experience for the learners with SEND within our schools. Parents/carers will be invited by the 
schools to contribute and discuss their child’s progress and provision on a termly basis. This 
may be through discussions with the class teacher or formal review meetings.  In the unlikely 
event that parents are not satisfied, they should seek to discuss the matter with the SENDCo 
in the first instance and the Senior Leadership Team at the school in the second. In the very 
unlikely event that parent/carers need to discuss a concern further than this, please contact 
the IFtL SEND team.   

The thoughts and feelings of our learners with SEND are also fundamental in planning and 
reviewing their outcomes and the provision that they receive. Our schools therefore value this 
and ensure their voice is heard throughout the whole of their education with us in the most 
appropriate way for the individual child.  

 

Internal and external support 

Across the IFtL trust, there is lots of experience and expertise of staff working with children 
with Special Educational Needs and Disabilities. All of our Special Educational Needs 
Coordinators have either completed or are working towards the National Award for Special 
Educational Needs Coordinators. Our schools work in partnership with each other to harness 
the wide-ranging expertise and ensure the maximum benefit to all our learners with SEND and 
are able to access further support from the Trust Pupil Support Team.  
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We are also fully committed to staff training and continued professional development to 
ensure all our staff are confident in delivering the highest quality teaching and provision for 
our learners with SEND.  

Where external support is required, IFtL schools also have strong links with the Local Authority 
and relevant health care services. 

 

Transition 

At IFtL, we understand transition to other schools for with Special Educational Needs can be 
daunting. Each of our schools therefore offer transition support to learners with SEND, 
whether this is for children leaving or entering the school at whatever point in their education. 
We also have strong links with our feeder schools and nurseries in order to ensure that our 
learners with SEND feel confident and successful with their changing environment. Details of 
the specific support offered by each school can be found in the school’s Special Educational 
Needs Information Report.  

 

Bullying, discrimination and harassment 

We must be aware and be vigilant to any form of bullying, discrimination or harassment of any 
nature. However, we need to be particularly aware of the Human Rights Act 1998 and the 
Equality Act 2010 (including the Public Sector Equality Duty) and any form of behaviour 
occurring against these rights, including disability, will not be tolerated under any 
circumstances. As highlighted within KCSIE, being subjected to harassment, violence and or 
abuse, may breach children’s rights as stated within the Human Rights Act. 

Children who are lesbian, gay, bisexual, transgender, queer or questioning (LGBTQ+), identify 
as LGBTQ+ or are perceived to be LGBTQ+ may be particularly vulnerable to be bullying and 
we need to be extra vigilant for signs of this.  

At IFtL, we will not tolerate any form of bullying, discrimination or harassment and will ensure 
they are swifty and fully investigated. We also believe in educating and supporting our school 
communities to help prevent the occurrence in the first place.   

We are aware and must be ultra-vigilant for signs of sexual violence and harassment as we 
know that it is highly prevalent and children often do not talk out about this and even accept 
it as the ‘norm’. We must ensure this is not the case in any of our schools. Learners with SEND 
may be particularly vulnerable to bullying, discrimination and harassment and staff will be 
particularly vigilant for this.  

 

Inclusion, SEND and Behaviour 

Some children with additional needs may require additional bespoke support and intervention 

to help meet their needs and support them in making positive choices. The programme of 

support will be highly bespoke, personalised and specifically targeted to address these needs 

with the collaboration of the parents/ carers. The successes will be reviewed and the 

programme of support adapted adaptations made as frequently as the needs of the child 
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requires. Suspensions will always be a last resort and this is no different for learners with 

SEND. If a suspension does occur for a learner with SEND, it is essential that the school 

carefully considers adaptions that need to be made to help meet the needs more effectively 

and these adaptions must be made prior to the reintegration. Where appropriate, external 

agency support should be gained and considered in the plan.  

Alternative therapeutic interventions including Applied Behaviour 

Analysis 

As a trust, we recognise that families wish to explore a range of interventions that they feel 

would benefit their child’s development. We will carry out a robust assessment of their usage 
alongside external professionals, prior to their implementation to ensure that it is aligned with 

the Trust’s inclusive approach.  

IFTL schools do not endorse or use Applied Behaviour Analysis (ABA). The research is 

variable and provides inconsistent findings. Some research and autistic voices highlight that 

ABA often overemphasises compliance, suppresses natural autistic behaviours, and can 

lead to longterm psychological harm, including masking-induced burnout, anxiety, and PTSD. 

Other evidence highlights that it can support to help some to develop life skills and stay 

safe. However, as stated on the National Autistic Society website, 

‘ABA is now one of the most researched of all autism approaches, but there are significant 
limitations and gaps in the research, particularly about long-term effects.’  

Please see the following link for more information on the National Autistic Society website: 

Positive Behaviour Support (PBS) 

Instead, within our IFtL schools, we believe in attuned, inclusive practices that celebrate 

each child’s individuality, provide targeted support for their specific needs, including sensory, 
communication, cognition and emotional regulation. We believe it is every learner’s right to 

be championed and lifelong learning is a priority so that every learner achieves their best. 

Safeguarding Statement 

Safeguarding is everyone’s business.  IFtL is committed to ensuring that all our children, young 
people and adults are safe and feel safe.   
If you have any concerns at all, raise them immediately with the local DSL or IFtL’s Head of 
Safeguarding, Health, Children and Families: vblackmore@iftl.co.uk  

For further contact details, see: 
• IFtL Child Protection and Safeguarding policy 
• IFtL Whistleblowing policy 

https://www.iftl.co.uk/policies/ 

https://www.autism.org.uk/advice-and-guidance/topics/positive-behaviour-support-pbs
mailto:vblackmore@iftl.co.uk
https://www.iftl.co.uk/policies/
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